Evoluation of the National Skills Development Strategy, 2005 — 2010

In this section we consider how skills development is offered for young peaple through structured qualifications that combine theary and
warkplace fearning: apprenticeships and leamerships, GLENDA KRUSS and MARIETTE VISSER show a fechnique thal Is useful to
track the progress of individuals through education and training, then inta the workplace, ANGELIQUE WILDSCHUT uses the technique
to describe the ways in which leamerships equip young people to enter the labour market, GENEVIEVE HAUPT focuses on how
young people are nol selecting an apprenticeship as a firs! choice option. JOAN ROODT shows a blockage in the system of artisanal
Irade lests. Lastly, DEAN JANSE VAN RENSBURG describes the ways in which training opportunities are concenlrated in the main
metropolitan areas and are not accessible enough to those who are most vulnerable.,

New direction and transitions in
skills development systems

How can we measure whether the
govemniment has met the sel largels
for training more people? In this
article MARIETTE VISSER and
GLENDA KRUSS oulline a new
lechnigue that could identify the
directions and paths indwvidual par-
licipants lfollow during leamership
and apprenticeship Iraining, how
to plot those individuals® journeys
through the system 1o be able to
improve i, and the implications this
has for policy formulation,
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B mosal common melhod of judging haw
well learmars have performed is based on
aroup parformanca o census-ke counls.

The impact of the National Skills Developmen!
Strategies (NSDS) has typically baen measurad
by the number of enrolments, the number that
complate a qualificabion and the number [Hat an.
ler employment,

Such Indicators assume a finear progres-
sion into. and through 2 leaming programime,
and then a fransilion 1o the lsbour markel But
research globally sugoasts that ofien individual
transitions are mone complex and lake he fomis
of ‘crazy paving or ‘2ig-2aq’ rajeciones.

Case ‘studies in Soulh Africa suggest that
inese complax Irajectones, or joumeyvs. are
mere ikely for hose whoare mos! ecanomically
and socially vulnerable,

if we focus on the typicsl measurements of
tatml numbers: only, | will provide us with limited
msght into the success and efficiency of the
journeys of indriduals thraugh the Iraining svs-
tem, and also limil our abifity o idenify areas
where we could intervene i improve individial
dovelapment.

Framaworks that provide more vaiid and rof-
able assessments of theimpact of education are
these that follow ihe individual's movemants and
transitions from education to fraining and into e+
ther emplayment ar unemplayment. This article
oullimas a technique we developed in the Seuth
Afncan contaxt fo idently and represent (ne tran-

sitiins and rajeclonies of individual leamership
and apprenticaship garlicipants, allowing us to
draw out more nuanced policy implications,

THE PATHWAYS FRAMEWORK

This lechrique drew from literature oh palhs
ways studies (hal provide a systematic method.
oloay and framework for iracing Indhiduals info
Ihrough and oul of vocalional edusstion -and
training and skills devalopment systems.

We attempled 1o idehlify individual ‘tajecto-
ries' to refiect the ways in which young pedple
make simple of more compléx sequences of
‘Iransiiions’ 1o actually ‘navigate’ the leamarship
and apprenticaship pathway syslems,

The fraquancies of individual trajectores indi-
cale the gommon patierns of movement: among
groups of participants. For exarmiple, I the Ideal
is thal an individual will finish ‘school at NOF
level 4, then proceed to a vocational or octu-
paticn-relatad leamership at a higher NOF leve|
and Ihen proceed 1o the workplacs, how does
this rmatch with the actusl experience of young
people n real ife, diginguishad by race, gender,
class or spatial location?

RESEARCH METHODS
The challengs was o find 8 machansm o

measure complay pattarns of ansifion in a
shart izlephonic survey inlerview, Heres the work




ol Robinson (2004) suggested a simple but ef-
techve technique, inflially developed as 8 means:
ol representng student progression through a
higher education degree programms,

Essenliglly, the technique provides & way
of mapping inddual patiems of enrolment,
progress and complebon by coding a studenl’s
slatus-al he baginning and end of each year,
The indidual's progression trajectory over the
course of the degree programme can then be
represented a5 a series of codes. If is possible
to tally the number of individuals in the univer
sity systam wifh the seme code seres — and
hence ablain a nuanced analysis of a finila. bul
|large number of individual trajectorias through a
pathway system.

Tracking progress through a university da-
free ts far simpler than tracking transitions from
a leamership or apprenticeship programme to
vatious forms of work, further study or unem-
ployment. The fechnique was adapted for our
purposes and used fo structure & survey instru-
menl using a custom-designed. computar-as.
sisted telephonic interviewing (CATI) instroment.

In bath the leamership and fhe apprentices
ship CATI surveys, the interviewers probed
parficiparits fo think retrospectively to establish
the than of individual outcomes from the time
of completing the leamership to their cument
labour marke! status; or from the time of leav.
ing school untl entering the apprenticeship. The
starting point and tims lapse between transifions
varied for sach Indfvidual participant.

Thie only common point was the end pomt —
the period in which the survey was conducted in
2010 We then usad the lechnique to analyse
Ihe data genarated lo reflect patiems of ndy-
vidusl Wrajectores throlgh the leamership and
apprenticeship puthways.

Figurs 1 provides a visUalised representation
of the concepl of 3 trajectory with Its transitjons,
basad on the chojce 1o anter an apprenficeship
programme,

The matrix of five possible options for an in-
dividual enlering info ap apprenticeship after
leavig schobl were: enfeted apprenticeship,
waorked, studied, wotked and studied, and nol
warked and not studied,

Each transition code fot each respondent
was first caplured separately and then, during
dala analysis, contatonated bo form s trajeciory
code with |iherenl meaning, So, for exampla,
an individual may have a ‘ndvigation code of
A — which means they eniered the apprentice-
ship a5 their first fransifion after leaving school,
An example of a more complex trajectory with
multiple navigations is & code of USUWUA, indi-
Gating someone who wis unemplayed, studied,
unemployed, worked, again unemployed and
then decided to enler an apprenficeship,

Our analysis could investigale how many | developmant.

Evaluation of the National Skills Development Strateqy, 2005 — 2010

Leder srhomd
e l,.,-'"-- -C-':::"-__\_\_‘_
e S —
-._'_-F'_'-.- d_"-- .I‘I_ -\-‘-\__-\--h_
il weorked
Chrtememe of traraition | "'"E'MM“'J Werked Shutied *:"": "“"r | il I
-“‘.h\\:\\“‘-\--“ e
'_\"-‘__'_"-_,__ f:::,:-:_._":';-::_,f‘._.-
D - 4
[ AT
P N - s M
L _’.:'-""F - e -\H""-‘_‘
i i gl
Dhstenenn of tranition 1 “i"-':':"m workmt M Wadkad and weitd sk
7 e . —===7
b 4
/R RN
¥ - - W
ot e
Outeama pf raninise § Fninced Werkee Ui Viaihd got and
Rocord transiions umtl antared Apprenticaship fnnrd

transitigns ware typical before entry into a pro-
gramma, or after completing the programme;
before a transibion to employment. Such inds-
cators provide a measure of (he ' batween a
qualification and tha labour market. It was also
possible lo investigate the frequancies of sach

> The sat af aticles on leamership and

-appreniiceship palhway systems (hal follow this

arfice will lustrate the veracily of the fechnigue,
and the policy insights that such analysas make:
possible. -

trajectory and dizagoregate these m lams of
biographical and ofher charsttershes of paric-
pants, of m terms of sectorm| distnbutions. For
matanco, what is the racial, gender and socic-
economic profile of those who are more likely to
have simple or complex trajstiones, of to study
further, or to access e labour market? In which
SETAs are parficipants more kely fo access fhe
labour marked or to remain unemployed?

Such anafyses polentially provide impartant
infarmation for strategically targeling fund-
ing and interventions within a specific SETA or
across a pathway system,

CONCLUSION

The pathway technique is simple, accumla,
practical and applicable to making informed de-
tlsions jn the skills developrment enviranmen,
Infatmation on transitions and trajectories can
assist authorities such as the Department of
Labour, Department of Higher Education and
Traireng and the SETAs in planning and pokicy

This arlicle was drawn from two raports com-
missioned by commissioned by the Depan-
ments of LabourHigher Education and Traming.
Bolh reporis are avallable on www.hsrc.acza:

A Technical Reporl on Leamorship and Ap-
prenticeship Population Dalabases in South Al
nca; Pafterns and Shifts in Skills Formation, by
Wildschul, A; Kruss, G, Janse van Rensbuny, D.
Haupl and Vissar, M; 2012

l.eamerships: and Apprenticeshins Survey
2010 Techpical Raport: Idenifying Transitions
&nd Trajeclones through the Leamership and
Apprenticeship Systems, by Janse van Rens.
burg. 1; Visser, M; Wildzschut, A: Roadt, J; and
Kruss, G; 2012,
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