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National Education Quality Improvement Initiative (NEQI)
What is NEQI? .

National initiative established by the HSRC to support key
role-players improve education system in South Africa

Primary purpose: ‘ . . .

To support government and other key role-players (teachers,
parents, learners, NGOs, donors) anhance decision making
processes for implementing relevant and effective strategies

to improve education quality at all levels of the system in
South Africa

Gurrent Project (S years) o
Develop and pilot —an Integrated & effective national
assessment system to enhance learning in schools

;
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Large scale assessment of |
Mathematics achievement:
Challenges for improving
learning in South African
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Take-away point

= For LSAS to impacton
improving learning, its potential
to address the formative
function of assessment must be
fully realised |

= In South Africa — expertise and
experience exists to do this

Caution

»

= Assessment only a means to an end — not
an end itself o |

« In practice — range of different types of
evidence to determine Iea‘l':her peffdﬁnance

» Current modei Iimitedtdjpéper and pencil
type assessments = o

» Focus — to support teachers with ONE
aspect of assessment B |




Review LSAS in SA

" To determine:
* Purpose N
* Target audience
* Focus
= [dentify impact on' imprsving' Iéarning
» Extract ideas for ensunng LSAS
address formatws assessment functlon

Definition - LSAS

= Any assessment study
planned and conducted by
relevant authorities from
outside the classroom




3 core functions of assessment

* Formative:

assessment that provide feedback to learners about how to-go about
improving, i.e. evidence for learning based on the on the here and now.

= Summative:

summative assessments are usad to certify achievement or potential, Le.
evidence pertaining to what learners have been or will, he able to do
usad for certification & selection C

= Evaluative:

assessment are used to evaluate institutions and curricular and serve the
purpase of accountability - ' s

Assessment in South Africa

= Assessment integral partof
apartheid system - |

= Neglected in initial'policy‘

* Limited mformation on the 1mpect

of aeeessment policies and-
practices - in particular LSAS




 LSAS conducted in SA to date

Name of study Date
Grade 9 Longitudinal $tudy 16
‘Monitoring Learning Achievement project | 1999
Dvstrict Wide Reading lmprovement Prognuﬁ {1999
Evaluation of the Quatity L‘earnihg Prn'g',runimu 2000, 2002, 2004
Grade 3 Systemic Evaluarion 2001
Assessment Modelling Inifiative 2001 to 2003
Maonitoring T'rends in Education Quality {2002
Grade 6 Systemic Evaluation ‘ 2004
Grade 6 Systemic Evalpation Teacher Guides 2005
Integrated Fducation Programme Evaluation | 2004, 2005, 2006
Primary Muathematics Research Project 2004
WCED Assessment of Langnage and Mathematics Skills | 2006
ECED Baseline assezssment in Grade 3,6 & | 2002 - 2005
SACMEQ o o 200

TIM 38

1995, 1999, 2003

Trends in LSAS

« Only 1 study (AMI) focussed on formative function

= Rest aimed to: -
» Provide information to policy makers

Evaluate interventions

- Obtain baseline information

= Many reported information that could be used to support
formative assessment function ‘
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Reported by achievement levels

Examples and interpretation of ‘actual’ learner responses
Matrix sampling to ensure full coverage of curriculum

IRT to equate and report scores

Assessment of teacher knqwledge;and' competency
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Reporting by Mastery Level & Sub-domain
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Reporting by curriculum levels - Gr & SE
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~ Leaner responses

I this cxample, 3 child has onee again
Toae g, Somptadto solve the problom 210+ 3 by
& W Ao repeatedly adding 3 w itsclf and counting
¥ B ige aer  Demamberof times it has bean pessibloto
] ,7: yo j}:‘m do g0 once 210 was wached. However,
L l'f'fl‘f}' 2 e makes  basic mistake adding the
: three to itsalf see last colomn 0L 43 =
103 and dhen 203 + 3 = 208 and,
conseqientty, armives at 1 insread of the
expected 210! The solution, consequentty -
oouid nat be counted and the question was
subsequentty sbandened.

ot g

I is evident that a basic knowledge of the

times {gble makes this a very simple )
question ndad i
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QLP: Matrix Sampling

Lesrning Ttemis ‘:*
Arca Suhedomain Conslmcted | Multiphe !
Respomse Choice Tom |
Lnglish Languige siroeture and use 0 26 . 25
Reading and viewing 4 349 43
Thinkin and Rensoning 11 21 32
Writiag 14 3 i3
Total 5 OB 114
Wiy Alpetira fi I8 4
Thinta 2 17 14 !
L N 4 14 14
Nneraey .) 7 X 1 ‘\u\
Slage aid space . M 153 17 "\\
Tareul N 91 I "
Selener Eanls aind Beyiil ) 1 Mo n
Finergry and Change .6 0 | T
Lilir aned the Living N 32 Bi)
Matter and Materials ‘ G 18 24 C
Tutal ' [ R L. 94 L wang
Total uamber of ey ] 114 w |
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However
none of the LSAS
address teacher

assessment needs in

-,
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Assessment information for teachers

RN

» Available when needed for CURRENT learners
* Identify learner strengths & weakness‘

» Determine appropriate interventions E

Records trends in performance over time

Covers entire curriculum —i.e. all AS

Integrated within teacher plans and timeframes

= Reduce work load

How does this
classroom
assessment model




” Glassroom Assessment Model
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Audit of structures and procedures at different levels of the
education system to support/ |mplsmsnt assessment
policies - '

and practices wrt asssssmsnt &.lmplementatlon of
assessment policies

item development and national pllot Interh‘nedists Phase
Maths and English (FAL) - i.e. Reading

Development & field trial of software

Randomised Expsnmsnt to trial to dstermlns lmpast
. 2 districts — Mpumalanga & North West .
Costing exercise o
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Apology
= Conference organisers —}nOt
submitting paper on time+ -

* Discussant — paper only submltted
on Monday

Thank You
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